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ABSTRACT

Christine Gentile

Teaching Straregies and Methodologies Urilized m Inciusive Educarion Classrooms
1997

Dr Stanley Urban

Learning Disahlities

The purpose of this study is to determine f regular education clzssroom reachers
modify their lesson plans and/or their teaching methods to accommodate the Jearmng
abitities of “inclusion” children within their classrooms.

Seven certified regular education classroom teachers from a single school district
participaied. The participants were currently practicing teachers who varied in vears of
teaching experience, areas of certification, and grades taught. Each reacher cormapleted a
questionnaire and a checklist which focused on present reaching strategies and
methodologes for inclusion children as well as questions based on changes needed for the
future of inclusion in their school distriet,

Data obtained from the questionnaires was compiled and it was found that these
teachers are makang the necessary changes 1n their teaching methods to include their
special needs children. Accommodations included using manipulatives, extra clues and
prempts, reading the tests to the students, and many more used everyday by teachers in
regular education classrooms.

Looking towards the future of inclusion in this school district, more planning time and
consultations with special educators are what these teachers believe needs the most

change to make this a more successful program.



MINI-ABSTRACT

Chisting Gentile
I'eaching Straregies and iviethodologies Utilized in Inclusive Bducaiion Ciassrooms
1857
[r, Stanlev Litban
Learning i Ysabilities
Through an analysis of checklists and questiconaues # wag demaonstrated that the
seven repular edpcation classroom reachars in this study are malang the necessary
modificarions in both their lesson plans, teaching strategies and other accomumodations to

include special needs children in their classrooms.
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Chapter |

Inrroduction 1o the Prabiem

‘teachers are acutely aware of the increasmg pressure being exerred on school districts
to mmegraze children with a variety of physicai, mental, or specific lezrming disabitities mio
regular education classrooms, This recent push for including ever increasing mumbers of
diszbled children into reguiar education classrooms is also known simpiy as “inclusion”,
Thog plulosophy has caused numerous practical dilemmas among reachers, principals, and
even some parents. The volume of empirieal studics and anecdotal essays is evidence that
thete is oo easy answers ro the issues that must be confromed. 1t is however, the regular
eduation teachers that find inclusion most difficule, It 35 these teachars who will have to
maice necessary changes within their elagsrooms, as well as their teaching methods {o
accommodate this ngw diverse group of students thet will become members of their clags.

1t is generally acknowledged thal a positive attitude accompanied by new ideas such rs
coreaching and cooperative learning followed up with modifications in homework and
child expectations can help assue a successful leaming experience for both the teacher
2nd studenta
Purpose

The purpose of this study is to derermine whether regular sducation classroom teachers
modify their lesson plans and/or their teaching methods to accommadate rthe learmng

abilities of “inclusion™ ehyldren within their classroom,



Research Questions
To accomphsh the general purposes of ilus study, the data obrainad is

used to answer the tuifowing research quasrions,

L What moditications of lesson plans are being exemplified by regular aducaton
classroom teachers (0 accommodate children determuned eligible for special educarion

who are included in their repular education classrooms?
2. What machfication of teaching methods are being used?

3. Are there other general strategies being utilized 1o enhance nvolvement and

sLicensg?

Value of the Study

The practical value of this study 13 to determine if regular education dassroom teachers
are making the putative modifications in their teaclng strategies to successfully euhance
the learning of the disabled children included in their elassrooms. I they are doing 50, they
are ereating a program that is beneficial to both the disabled and (he nondisabled children
in the class. If it 13 determined that these reachers are continuing thei- usus! teaching
sirategies, regardless of the special students placed in their rovms, they will be creating a
leamning atmosphere that is not beneficial 1o ther students,

Wiule the present study i1y composed of 2 small number of teachers, replication of the
praject in addsional school districrs eould lead to convergenr validity which would

mcrease the reliabifity of the conclusions and finding,

[EN]



Limizations

Limitations which apply to this study are a3 {ollows:

I. The teachers in this study were chosen for their proximity to the researcher,
convemence of access and representa rhe development of inclusive education in one

selaal district,

2. This study involves 2 small number of 1cachers and generalizanion of the findings
should be made with eaution. In addition, the teachers represented in the sAMmpe
volunteerad r¢ work with disabled ¢liidren in their class and thercfora may nat be

representative of all teachers,

luclugion- & student will receive a free, appropriate and individualized education, with
spectally designed instruction, necessary supports, supplerdentary aids, and relazed
services, with maxinwim integration into the classes and school they would normally

attend if they did nat have a chsability. (The ARC, Pa, 1993)

Special Bducation- Specally designed instructon lo meet the educanonal needs of pupils
with disabilities including, but not limited to, subject matter instructicn, physical education

and vocational training, (New Jersey Administrative Code, 1990)



Mainstreaming- usually refers to the placement of special education students into certain
non-academic classes such as music or art or into regular education classes when they are

“ready”. {The ARC, Pa 1993)

Cooperative Learning= children working together toward a common goal . This special
kind of learning stimufates conversation, motivares thinking, and ¢rables young chiidren to

experience success {Siltver Burdette and Ginn 1993)

Unified Teacher Program- a program designed at the University of Flonida to prepare
teachers 10

i. Serve children birth to eight years

2. Provide a famity focused approach to education

3. Be sensitive to mulriculrural 1ssues

4. implement a fisll inclusion model

5. Work collaboratively with other professionals

6. Understand and employ developmentaliy appropriate praclices

{Kemple, Hartle, Correa and Fox 1994)

Learning Disability - Specific learning disabilities is a chromic condition of presumed
neurological origin which selectively mierferes with the development, integration, and/or
demonstration of verbal and/or nonverbal abilities. Specific learning disabilities exists as a
condition and varies in its manifestations and i degrees of severity. Throughout life it can
effect self-esteem, education, vocation, socialization, and/ar daily hiving activities.

(Learmng Disahilities Association of America 1936)



Chaprer 2

Beview of the Literature

Many teachers have been heard to say “Inclusion is not new! It is what we used to call
“mainstreaming”’ or “integration” in the past, it’s the same thing, but the new jargon 1%
‘inclusion’ * (Giangreco, Baumgart, Doyle 1993). Thus statement however, represents a
misunderstanding of the robustness of the concept, There is distinctly a significant
difference between the terms mainstreaming, integration and inclusion as stated above. It
15 correct that both mainstreaming and integration suggest that learning disabled chiidren
are placed in regular education classes but those which are non-academuic such as music,
art or physical educaiion, keeping those main acadermc subjects like reading, math or
lanpuage arts taught in gpecial education classrooms. Inclusion, however, is 2 moverment
that has been designed to reconstruct both our schools and classrooms $o that those
children with learnmg disabilities can receive, “ a free and individualized education; with
speciaily designed instruction, necessary supports, supplementary zids and related services;
with maximum integration into the classes and schools they would normally attend if they
did not have a disaniity; so that the student is seen by self and others 25 someane who
*helongs” and is a full member of the community” {The ARC, Pa. 1593), These
characteristics lead us to believe that inclugion i just a disability issue, but inchusion can
also perzain to those students who are from other cultures and Engtish is not their primary
spoken language, or students who are at risk of failing dué to 2 drug or alcohol problenm,
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and other students with special needs. [Wimer 94/93)

The crucial issue however 15 that as educators our job 1s to ieach ALL the children in
our classrooms, learning disabled or not, both the knowledpe and the skills needed for a
successiul transitton into the real world.

Before the development of inclusion, regular education teachers were very alone and
izalated. Mow, inclisive education, allows teachers to build collaborative alliances with
otier teachers and sapport personnel, These alliances allow teachers to engage i
professional dialogue, problem solving, and various forms of coteaching {(Giangreco,
Baumgart, Dloyle 1993). Coteaching occurs when the special educstion teacher and the
reguiar educatton teacher work together and is 2 popular approach to inchusiomn.
Coteaching can take on geveral different Torms; from whole class instruction of fessons, to
dividing the class into subgroups for instruction, The tryth is that there are as many
different ways for teachers to wark together as there are pairs of tezchers collaborating,
and that thoge individual teachers may take on many different roles m their vartous
collaborations with their colleagues (Sindelar 1995},

In order for coteaching to be successful, both the special education teacher and the
regutar education teacher need time to meet periodically to discuss their students needs
and to develop strategies to meet those needs. For example, the special education teacher
can offer suggestions on small group instruction, instructional adaptarions, or motivational
techmgues, where as the regular education teacher can offer suggestions for large group
instructton, curricular sequencing, or classroom organization (Winter 94/93). It 1s only
when these two teachers work comfortably together thar coteaching can be a successfil
teachimg method for all students.

Some teachers found that coteaching ts not compatible with their classroom approach.
Many inclusive education teachers, through self-evaluation of their teaching methods,

6



found that their old teaching styles, such as lectures, or many other teacher directed
lessons, did not meet ther studenis needs with or without disabiluies, Y hat these reachers
of children and studerns aged sarly chuldhaod through high school, realized was thar they
needed to make some changes in their teaching styles to accommedate their studems. The
teachers of vaounger students realized that they had to plan for individually appropriate
learning. Where all children learn in their own unique way. They also came 0 reskee tha
all young children ghare a comman need (o learn through active, “hands-on® discovery
with concrete materials, including children with apecial challenges, linguistic differences
and diverse cuitural backgrounds (Winter 94/95; Diener 1993, Chipman, King. and
Cruz Janzen 1994). The teacher must also plan learning activities that are matched (o the
individual abihties and specific needs of each child (Winter 94/953). Providing flexdble
activities for the students allows appropriate learning possible wirkour saerificing » child’s
opportunity for soctal mteraction { Winter 94/95).

The teachers of older students discovered that they, with the hetp of their students,
would destgn new learning experiences that were much mmore zciive and participatory
((hangreco, Baumgart, & Doyle 1993), This approach atlows learmng 1o rake new
directions appealing to all of the different types of learners in the class.

Due to the fact that there are so many different types of leamers in a class, the
development of modem technology, computers, and nther equipment can be used to
support the leaming of all students in 2n inchlusive classioom.

If available, teachears can vse tape recorders far srory telling, data coblection ar oral
journals. YCR’s and camcorders can be used can be used to bring an audio/visual affect to
student projects. Televisions and videos can allow studerds o visit other counines, and
explore ather lifesryles without leaving their classrooms (Winter 24/95) Far thosa
diszbled students, adaptive computer devices, such as talking software or rouch tone
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sereens, can help those communicare ag well as write, probiem solvz, and collaborate on a
maore equitable level with their peers,

Conventional classroom computers can help (o serve as a common bond (o taahiate
friendstups between disabled and nondisabled children It is generaliy acknowledged rhar
children®s differances are less ohvious when they work together on a computer Many of
the software programs thar are develaped offer very creative games thar there are no
wrong answers to. These programs along with programs that promote cooperative
jearpng and shared respousiblity of proup members will provide soeal and academie
henefirs in an inchisive classroom

Technology is not the only tool that can promote social aceeptance in a classroom
Teachers serving as role models can aiso find themselves promating social acceptance.
Whether children are different in ability, ethnicity or culrure, research supports that a
teachers own accepting behavior may encourage students to be more tolerant of children’s
ciffergnces and therefore cauge them 1o accept ather children more gasily.

Keeping the Hnes of communication open 15 yat another essentia! ingredient when it
comes to achieving a successtul inclusive classroom. Teachers must be wiling ta address
senstiive 1ssues concermmyg melusion with the other chedren 1w the class, Chuldren, who are
cunos by nature, will most assuredly notice the differences in rheir fellow classmares They
will, before too long, start to ask questions concerning those differences among them. Tt is
the teachera job 1o not just recoenize and explain the differences among, the chuldren but
also address the similarities among them, therefore promoting a positive attitude toward
SVEIYONe.

Being able to include special education students into regular edizeation classrooms is
not an casy task., However, if one has been trained to work in inclusive classrooms the
likelihood of snecess will be preatiy increaged | Ar rhe Unrversity of Florida, education
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mazjors are being taught to do just that. The University has created the Unified Teacher
Progran that has been designed 10 work with children ages birth to eisght vears, in
melustve programs serving voung chitdren with or without disabilities and therr Families.
Students completing the program will receive teaching certtficates elementary educatnon
antt carty cheldhaod education, a certficate in Preschool Handicapped and a Master’s
Degree in Education (Kempie, Hartle, Correa & Fox 1994). Students interested in the
Unified Teacher Program would not begin their course worlk until their juntor year
following the completion of all general education requirements. A st of courses that
compose this program are contained in appendix A.

As of the tme thig anticle was written, the Unified Teacher Educarion Program was
constdered experimental, and steps for its instthitionalization were underway. in order for
this program to become instihationaiized, program approval 1s needsd from both the state
department of education as well as the National Council for Accreditation of Teacher
Education (Kemple, Harlle, Correa, & Fox 1994). [t is intended that the Unified program
will eveniually become the core program in early childhood education at the University of
Elorida, sa that all studenty who graduate from the Uriversity with a concentration in early
childhood education will be prepared o work with both children wirh disabilities and
children who are developing normaliy (Kemple, Hartle, Correa & Fox 1954).

Inclusive education appears to be gaining widespread acceptznce as a means of
pragramming for children with learming difficulties. Many regular education teachers find
themsehvas needing to make changes in both their classrooms and 1esching styles to
accommodare this new type of learner who is now present in their classrooms. There have

not been any claims that teaching an inclusive education classroom will be casy. It
requires a great deal of flexibility from all invelved inchuding schocls, teachers, students
and parents. Teachers, of course, need to be most flextble since thev are on the front lines

3



af this movement. From changes in teaching methods, 1o working “ith another teacher, 10
using modern technology to teach their students on a more equal level. All of these things
and more will allow the teaching of an inclustve educanon classrocm to be done with great

suacess and will benefit all the stodents in the ciass.
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Chapter 3

Design of the Study

introduciion
In tins chapter, the design of the study will be provided. Population, method of sample
selection, nsirumentation, collection of data, as well as the research: design will be

explained.

Poputation

Seven certified regular education classroom teachers participated in this study,
Participants were currently practicing teachers who varied in years of teactung experience,
areas of certification, and grades taught. All of the teachers in this study came from one
specific school district, Participation in this study was voluntary, and the participants
understood that their responses would be anonymous.

The school district in which this study was conducted 1s divided into two scheols. An
eiementary school containing grades prekindergarten through third and a muddie schaool
contatiung grades four through six. The total enrollment of both schools is approxdmatety
1100 students. The school district itself is one of the “*Urban Thirty™ schools throughout
the state of INJ which means that the school district receives extra finding due to the

number of low income famibes hving int the city.
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Method.of Sample Selection

The sample of reachers contained used in this study were predetermined by the school
districr. Teachers were selected whose students included special education students in
reguiar education classrooms. The principals suggested the teachers to be included in this
study. These teachers were not chosen using specific criterion but rather were

representative of all teachers who had special needs children inchrded in their classes.

lusgtrumentation

For this study, a questionnaire consisting of twenty-three items and a checklist was
developed. The focus of the questionnaire was to identify strategies nsed by regular
education teachers to mclude their learning disabled students. These strategies included
instructional, environmental, socal and behavioral accommodations. Another purpose of
the questionnaire was to determine the teachers perceived need to ensure positive
implementation of inclusion in the future,

This questionmaire was distributed by the principal to the teachers in grades four, five
and six. The same gquestionnaire was used for grades kindergarten through third, however,
one to one interviews with these teachers were conducted due to the accessibility of these
teachers as well as a need to better understand their classroom stratceies and

methodologies,

Collection of Data

Upon completion of the mterviews with the teachers of grades kindergarten through
third, the questionnaires were kept until the reachers from grades four through six
completed their questionnaires and this researcher picked them up from the principal of
the school.

12



Research Design

A guestionnalre was developed by Susan McNaliy, who is also 2 May 1997 MA
candidate in Learming Dhagabilities, and this researcher to identfy speciic sitaicgies vsed
by regular education classroom teachers 1o include thew learming disabled children into
their classrooms and lessons. The questionnaire was divided into three specific sections.
The first section contained guestions designed to gather background information on the
teachers, the second section was a checldist entitled Inclusionary Sirategies that was
based on a newsletier entitled NJ Coalition for Incjusive Education, The Vision, Fall,
1990 finally, the third section takes a brief look at what these same teachers wanied to see
in the future of inclugion in their schood district. These specific questions came from a
study conducted by Brenda Myles, from the [University of Kansas, who examined the
spectfic strategies teachers would need to have in place in order to have special education
children placed in their regular education classrooms. (See Appendix B for a copy of the

questionnaire used m this study.)

Apalysis of Data

When all of the questionnaires have been completed and returned, the data will be
analyzed by frequency of responses to various categories ideniifying which strategies and
methodologies were betng used. Also, a list of changes that these teachers would ke to
see come about in the fiurure of inclusive education will be developed and discussed with
the intention that these changes will come abowt in the near future of the school district.
Finally, a brief look at the backgrounds of those teachers responding to the questionnaire
wili be presented with a focus on their specal education training.

13



Chapter 4

Analysis of the Pata

Results
‘the resulrs of this study are presented in 2 format which aniempts to answer the
research questions listed in chapter 1. Data will be reported for the group’s responses i

the same order in which it was represented on the questionnaire {Appendwx B).

Part |

Background Informanion (N=7)

number of special education children in room
five or more (3}

three or more (3)

one or two (1)

madify lessons ta include children?
yes (6)
0o (1)

teatn teach?
yes (5)

ne {2)

14



extra planning time aliotted?
yes (D)
oo (7)

depree in coilege
Masters (2}

Bs in Education (3)

special education hours
0-13(3)
13 -30(2)



Rarz i}

Presentanion of Subject Matrer  (n=7)

present demonstranon (model) (7)

use mampulaiives {7)

enmphesize crineal wformation (7)

preieach vocabulary  (7)

use visual sequencing (3}

reduce language level of reading assignments {3)
use total communication (3}

use facilitated communication (1)

teacher tape lectures/discussions for replay  (0)

Assignments (n=7)

give exira clues and prompts (7)

use petonal directions (V)

directions i small distinct steps  (8)
lower difficulty level (6)

avoid penalizing for penmanship (3)
avoid penalizing for spelling errors/sloppy  (3)
shorien assignments (4)

use written backup for oral directions {(4)
reduce paper and pencil tasks (3)

adapt worksheets/packets (2)

reac or record directions to studenis (1)

allow students to record or type assignments  (0)

16



1Lest Adaprations {n=7)

read test to student {8)

test admmstered by resource person (3}
extend time frame (5}

muiriple chotce (3)

oral (3}

modification of homework (3)
preview language of test (2)
modification of grades (2)
Ip:DI'{f’DﬂO assessment (2)

short answer (1}

modification of spelling words (1)

applications in real setrings  (0)

Materigls{IN=7)

use suppiemental materials {3)

highlighted tests and studv guides {2)

note taking assistance: carbonless or xerox copy of notes of other
student ()

large print (1)

arrangement of material on page ()

taped text and/or other class materals (0}

17



Pacmg (N=7)

extend time requirements (6)

vary activity ofren (6)

allow breaks 13)

homeset of text/maienals for preview/review (1)

school set of texas senr home {Dr sunmmer review (0}

Self Management/Foliow Through (N=7)
¢hieck often for understanding/review (6)
calendars (3}

visual daly schedule (3)

have student repeat directions (3)
request parent reinforcement (3)

use study sheets to organize material (4)
Teview and practice in real $1tuations (4)
teach study skalls (3)

plan for generalizations (1)

Motivation and Reinforcement (IN=7)
verbal {7}

positive reinforcement (7)

non-verhal (4}

coflerete reinforcement (3)

use strengths/interests often (3)

offer choices (3)



Epviropment (N=7)

preferential seating (4)
reduce/minimize distractions {4)

teach positve nies tor use of space (3)
planned seating {2)

alter physical room arrangement {2)

. i
teach friendship skills/shanng/negotiations (7)

cooperative learning groups (7}

peer advocacy (6)

peer fuioring (5)

teach social communication skills (5)

structure activity 1o create opportunity for social interaction {4)
structure shared experiences in school extracurricular (2)

focus on social process (1)

19



Bam il

Changes in the Future of Inciusion (N=7)
decreased class gize (4)

T 1O {(2)

19- 15023

* other than special education studenrs

additionsl planning time (with special educaror) {3)
one and a half hours (3)

one hour (2)

a paraprofessional (4)
a hall day (2)
eniire day (1)

witen needed (1)

cansultation with a special educaror (2)
ali {1}

special education teacher (1)

availability of support services (4)
all services (2)
case manager (1)

LOTC (1}



consultation services available ro teacher (3)
1eam teaching (5)

instructional recommendations (4)

behavior management (3)

inservice workshops (2)

instructional rechntques (1)

behavior management (1)



Surmmacy,

it was inferesting (o note that most of the teachers used sirmlar siratesmias (o teach
their special needs students. Many of the strategies were quite simpie, but most often
made a greai deal of difference in a childs success. (Orther strategies were mare complex,
and seemed 10 be more tme consuming for ihe teacher. A range of stratecies seemed 10 be
rmportant in order for the children to achieve success The most commoniy naed 1weaching
siraiegy was [0 present a demonstration, use hands-on manipulatives, emphasize critical
jsormation and preteach vocabulary, These four strategies were used by all of the
teachers surveyed Lnder the heading of assignments, both picional doreczons and exira
clues and prompts were used by all of the teachers and rheir smdenrs in rhe other tapic
areas for teaching strategies, it was quite difficult to include sirategizs appropnate for the
entirg range of prades represented, for example kindergarten level tsachers do not
administer many formal tests, and the ropic of Testing Adaprations does not really apply (o
them.

Same of the teaclung strategy skills that were used the least included strategies like
teacher taped lectures and discussions far replay, read or tape direciions to studenis, allow
students to record or tape assignments, modification of spelling wards, a homeser of texs
for preview/review. All of the strategies listed above were either used by one or two
teachers or no teachers ar all

The other arcas [or review were strategies based on non-academic subject areas such
as behavior and social adaprtations to the classroom In these areas, strategics such as
cooperative learmung groups, teaching of friendship skills, shaning, posttive reinforcement

and verbal reinforeement were used by all of the teachers. On the other hand, structure
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hasnd, structure shared responses in school extracurmicular activities and focus on social
process rather than acrivity were used by only one or two teachers, 11 1s wn these Two areas
only, however, thar all the straregies listed were used by ar least one teacher.

Loukeng towards the future of inclusion in this schooi district, tli2 most popular change
thar the reachers would ke 10 3¢e 15 additional placmng time alloted o them to develop
lessons tor their special needs children. time ranging anywhere from one 10 one and a nalf
hours 15 wiiat these teachers would like (o see. Also, five of the seven teachers surveyed
wanted consultation services made avallable to them smee thos service 15 not carrently
available These teachers wouid like 1o be conaulted on such areas as instrictional
recommendarions and behavior management The primary area for requesting
consultation services was team teaching with a special education teacher. Finally, the area
that the reachers {21t needed the least amount of chanee was in the ares of workshops and
consultation with a special educator. Only two teachers out of the seven falr these Two
areas would be most beneficial to them. |

The background of the teachers surveyed indicates that two of the teachers involved in
the melusion pragram in this school district have had 2 wotal of fiftesn to thurty special

education hours and five had a total of zero to fifieen special education hours

]
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Chapier 5

Summary, Discussions and Implications

The purpose of this study is to determine if regular education classroom teachers
meodify their lesson plans and/or their teaching methods to accommodate the learping
abilities of “inclusion” children within their classroonts.

Seven certified regular education 1eachers from a single school district participated.
The participanrs were currently practicing teachers who varied in years of teaching
experience, area of certification, and grades taught. Each teacher completed a
questionnaire and a checklist which focused on present teaching siraiegies and
methodalogies for inclusion children as well as questions hased on changes needed for the
future of inclusion in their school districts.

Data obtained from the questionnaires was compieted and 1t was found thar these
teachers are making the necessary changes in their reaching methods to include therr
special needs children, Accommodations included using manipulatives, extra ¢lues ang
prompts, readmg the tests to the students, and many more are used everyday by teachers
in regular education classrooms.

Looking towards the future of inclusion i this school district, more planning time and
consuirarion with gpecial educators are whart these teachers believe needs the most change

to make this 2 more successful program.
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When first starting this study, a number of thoushts and questions enrared my mind
tnrually, 1 jotred down approximarety four or five specific questions | had wanted io get
Angwers 0. The most important ane being, do you modify lessons andror plans to include
those special needs children in your ctass, and if 50, how? The inital angwer | received
trom the teachers was, “Not much hecause | try o treat thess ciuldren Tike all the other
chitdren,” I then went hack 1o these same teachers with the final queshonnaire and
checklisr. The resulis 1 received on the checklist were quite differenr from the initial
ANsWeT 10 My quesion. It seems that these teachers were doing alot mere than they were

Awase of.

Implications for a Further Study

The current study hmited to the strarescs empioyed sever teackers in one specific
school distyict. The results refleet 2 small mimber of teachers in one seliool district In
arder to abtain a more representative sample, an additional study should be conducted in
which the schoals represent different sizes from the one in this study. The results can then
be compared and a more reliable or narrowly defined set of regulis cen ba determined.

Alsa, in g few years, a follow-up study should be conducted on this school districs,
This would allow for any ¢hanges that qught have ocourred over the years, SUCGEss or
failure, as well a5 a chance to see if any of the changes that the teachers wanted to see in

the fuiure of the school district took effeer.
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Drzar Fellow Teacher,

{ am currently 3 student at Rowan College of NJ working on my Masters Degree
in §earrng Disabilities, I am currently completing a study on the topic of “Inclusion”.

Over the past year we had noticed more and more special heeds children being
placed in our regular education classrooms, At tmes it is difficuli to roanage such a variety
of lesrners in our reoms, This study is focused un discovering what strategies regular
education classroom teachers use to accommodate these special learners inte ther
glassrooms and their everyday lessons.

n completing the attached gquestionnaire, you will ba helpmg to develop 2 list of
strategies that are being used to include these special learners w reguiar education
classrooms.

Ouly a small mamber of teachers are being surveyed, go your responses arg
imporiant.

You may be assured of complete coifidentiality. Your naine will neéver appear on
this questionnaire. I am only looking for group results.

Pleage take a fow minuies now and complete the gquestionnaire. When finished,
piesse refu it to ty matlbox. I you have any questions, or wauld like 2 copy of the
resuits, please contact me at 456-0320 x120,

Thank you in advance!

Christine Genule
Appendr B
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What grade do you teach? K 123456
How many children are in your class?

16-23

26-30

aver 30

[Tow many of those children are “special needs” children ?

5 or more

What are their classifications? {check all that apply)

Pl |
___CH . MH
OI EMR/TME,

How much planning time a week do you receive?
60-100 Mimies
103-130 Minutes

135 ¢r maore



4.

Do you use any of that time to plan special lessons for your “special needs
children?
¥es

oo
Of the lessons you teach, are any of them modified to include vour special needs
chuldren?

yes

na

If yes, are the mstructional modifications done by a “paraprofessional’?
yes

ng

Do you use team teaching as a merhod of instruction for your special needs
ciuldren?
yes

e

if ves, do you receive any additional planning time to work with the cooperative
weacher?
. 4=

ate}
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i

12,

14

If'yes, how much time per week?
0-30 minutes
30-60 minutes
. B3ormore
What is your level of college education?
. _Bs/BA
MA

PHD

How many special education hours have you had?
0-15
15-30

30 or more

Next, please take a look at the attached checkhist of Inclusion Strategies. Please
scan down the list checking all areas that you do in your classroom to include

your special needs children in your regular education classreom.



INCLUSIVE IEP’S: ADAPTATION CHECKLIST

Presentation of Subject Magrer _Assignmams
—1each to the students learning stvie . Give directions in small distinet
... Teacher tape lectures/discussions for replay steps
__ Present demonstration (modet) _ Use written backup for oral
__Use manipulatives directions
__ Emphasize crirical infarmation _ Lower d:dfficulty level
... Preteach vocabulary __ Shorten assigrmenis
__ Reduce language level of reading assignment __ Reduce paper/pencil task
_ Pre-teach vocabulary __ Read or tape record directions
__ Use total ¢communication _ Use pictorial directions
__ Use facilitated communication _ (Ave extrz clues and prompts
__ Use visual sequencing __ Adapt worksheets/packet

__ Avaid penalizing for

speliing errors/sloppy

Jesting Adaptations __ Avoid penalizing for
_ Read test to student penmanship
_ Oral __ Allow student to record or type
__. Short answer assignments
__ Muttipte Choice
__ Preview language of test questions
__Applications in real settings Materials
_ Test administered by resource person __Arrangement of material on
_ Extend tine frame page
__ Modification of spelling words __ Taped texts and/or other
__Mpdification of prades class materials
__ Modification of homework . Highlighted texts/study guides

__ Use supplemental materials
Pacing __ Note taking assistance:
_ Extend tune requirements carbonless or Xerox copy of
__ Vary activity often other srudents notes
__ Allow breaks _ Large print

_ School set of texts for summer review
__Bome set of texts/matenals for preview/review

Self Management/Follow Through

__ Visual daily schedule _ Use study sheets 10 crganize materials
_ Calendars __ Review and practice in real settings
__ Check often for understanding/review __ Plan for generalizations

.. Request parent reinforcement __ Teach skills in several settings/
__Have student r¢peat directions environments

__ Teach study skiils
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ot m
~ Verbal

~ Non=verbal

_ Posirve Remforeement

__ Concrete reinforcement
__Offer choices

___ Use strengths/interests ofien

Enmviranment

_ Preferennal scating

__ Planned senting

__ Alter physical room arranpement

~ Reduce/minimize distractions
_Veach positive rules for use of space

Saciai Interagrion Support

__ Peer advocacy

___ Peer tutonng

__ Structure activity ta create opportumues for social interaction
___Focus on secial process rather than activity/end product

_ Soucture shared experiences in school, extracurricular

_.. Cooperative learning groups

__Teach friendship skalls/sharing/megotiations

... Teach social communication gkills
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15, knowing that what you are doing is the best you can for these cluldren, do you
feel thar it ig ¢ifoctive?

__Ves

1o

16. What modifications wonld you like see made available 19 you su vou can further
the success of your special needs students? (check all that apply)
. {ecreased class size
__ additional plammnng time
_____aparaprofessiongl
_ availahility of support services
_____consultarion with special educator

mservice workshons

17. If you checked decreased class size, how many children (other than speciat od

children) should b¢ m your reom.

over 30 19-15
28.25 14-1¢
24-20 {ess than 10
15. If you checked additional planning time, how much planming time per day should

be allotted to you?
~ Z hours er more
| and a hall"hours

1 hour



19, 1f you checked paraprofessional, for what portion of the dav would they be
required?
_____ entire day
4 halt day
__other{pleasespeatfy)
20. i'you checked availability of services, which professionals should be avaitable
to provide services for your special needs children? (check = that apply)
_ Psychologist
 Social Worker
____ Speech/Lansuage Pathologist
.. Occupational/Physical Tharapist
_ nber {please specify}

21 I you checked consultaion with a special educaror, who should be available
1o provide consultation services for the children? (check all that apply)
__ Psychologisr
~ Social Worker
. SpeechLansuage Pathologist
__ Oceupational/Physical Therapist
~ =pecial Educator

... Orher (please gpecify)
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22. Whar consultation services should be made available to you?{check ali that apply)

consultation on instruction
recommendations

consuitation concerning behaviar
managemeit
team teaching with a special educator

other (please specify)

23 If you checked mservice workshops, what kind of inservice workshops shoutd be

evailable to vou?

warkshops concerning insiructional
techniques

workshops concerning behavioral
management

___ ather {please specify)

24. Which one of the following is more important to you as a teacher of
mainstreamed exceptional children? (check one)

having an opportunity to participate in the
decision-making process concerning
modifications (1.e., inservices, decreased
class size, etc.)

___ .. having mandatory modifications
(ie, inserviges, decreased class size, erc.)
in place for all mainstreamed exceptional
children.

Thank you again for your time and cooperation in filling out this questionnaire.
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